Questions concerning the education of mobile groups help to highlight the lived experiences of people otherwise rendered invisible by policy actors. This includes the diverse communities of occupational Travellers -those people who regularly move in order to earn their livelihood. While the category 'occupational Travellers' encompasses groups as varied as defence force personnel, specialist teachers and seasonal fruit pickers, the focus here is on the people who travel the agricultural show circuits of Australia to provide the entertainment of 'sideshow alley'.
Introduction
One of the most distinguishing characteristics of Australian show people is that they travel in communities with family life, work and entertainment being largely subsumed within their group. While there are other groups in Australia that also move as communities, such as the Indigenous people who travel the Murray Darling basin and the Lachlan and Macquarie River systems (Fox, Green, Red, Kell, Wright, Harwood, Burnley, & Stanton, this issue) and circus people, this article makes a distinctive contribution to this issue because it focuses on the 'sideshow alley' communities that travel throughout Australian's eastern states, South Australia and the Northern Territory.
Our research with these communities has been concentrated in two distinct phases of data gathering: annual visits on one or two days each to the showgrounds between 1992 5 and 1996; and an intensive, follow-up, five-day visit to the show school in 2003.
Working singly and in pairs, we have conducted individual and group interviews with show children, their parents, show community members, teachers and other school personnel. (For example, in 2003 we interviewed 2 leaders of state education, 7 teachers and other school staff members, 20 students and 6 parents.) Our questions have focused on sociocultural aspects of the show people's lives and especially on the educational opportunities, experiences and developments associated with their communities. Data were analysed by means of close textual readings of the narratives that occurred, and by identification of recurrent themes (Potter & Wetherell, 1989) . (This analytical approach was used also with the policy document analysis conducted later in this paper.)
Over this period of our researching with the Australian show people, there have been developments in the education of show children that highlight ways in which Australians have continued to be innovative in their provision of education for children in distinctive circumstances. One of the underlying arguments that we make in this article is that the improvements in educational delivery for this group of children places in increasingly questionable light any tendency to pathologise the circumstances of this group of children compared to children who are not mobile.
In this paper, we deploy McVeigh's (1997) concept of sedentarism to develop an antisedentarist project, centred on contesting and transforming the key elements of sedentarism (essentialisation, pathologisation and naturalisation). We then enact what we identify as three pedagogies of mobility (teaching about, through and towards antisedentarism), exemplified and situated in the lifeworlds and educational experiences of the Australian show children. We also use the three elements of sedentarism and the 6 three pedagogies of mobility to articulate three key implications for policy actors. We do this by focusing on three dimensions of anti-sedentarism (disruption, dialogue and difference), which we argue are illustrated through a preliminary interrogation of Changing Schools: Its Impact on Student Learning (Department of Education, Science and Technology and Department of Defence, 2002) .
Concepts
McVeigh defines 'sedentarism' as 'that system of ideas and practices which serves to normalise and reproduce sedentary modes of existence and pathologise and repress nomadic modes of existence ' (1997, p. 9) . In other words, sedentarism moves beyond a casual and informal prejudice against nomadic lifestyles (though it might incorporate such prejudice) into a more institutionally authorised and formalised system of ideas and practices. As such, it should be possible to discern sedentarist dispositions being communicated across a wide range of social structures and cultural contexts: media representations, educational curricula, government policies, policing measures, children's namecalling and so forth. So an anti-sedentarist project would be interested in mapping -and contesting -the continuity and repetition of these discriminatory practices across a range of sites, such that they become mutually supportive, embedded at a deep structural level and accepted as orthodoxy or common sense.
It is important here to acknowledge, however, that sedentarism is likely to take different forms and have different emphases within these different contexts. McVeigh (1997) is writing within the European context of travelling communities and focuses his study specifically on two of these communities: Gypsies and New (Age) Travellers. As our study focuses on the experience of occupational Travellers associated with the 7 agricultural show circuit within Australia, McVeigh's comments need to be qualified to take account of this different context. The 'showies' have been part of a significant cultural tradition in Australia (Broome with Jackomos, 1998 , Morgan, 1995 ' (1997, p. 8) .
Indeed, the negative stereotypes and pathologising tendencies that McVeigh (1997) sees as being targeted at travelling groups tend, in the Australian context, to be more associated with rural life in general. An illustration of this discourse was in an article outlining problems facing rural youth in the New South Wales community of Wellington (Wynhausen, 1999) . The author comments:
Lying behind the inevitable social pressures and what is tempting to call the psychopathology of rural life, with its worship of firearms, its dependence on alcohol and its emphasis on self-sufficiency, are emotional problems country people don't like to talk about. (p. 18) To the extent that the show community is bound up in the values and experiences of its rural constituents, it is subject to the same pathological discourse that Wynhausen exhibits.
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McVeigh attributes the emergence of sedentarism to 'the transition of the predominant mode of existence from nomadism to sedentarism ' (1997, p. 9, emphasis in original) , in which sedentary living is equated with civilisation (1997, p. 13) . McVeigh associates the final triumph of sedentarism with the emergence of the nation state and the project of modernity (1997, p. 17) : in order to be assimilated into the civilised values of modernity, nomads needed to be settled. (Space limitations preclude here the suggestion of one of the referees of this paper, which we hope to pursue in other publications: a conceptual mapping of the links among anti-sedentarism, the construction of 'vagrancy' and the notion of 'the stranger' [Bauman, 1991 , Carmeli, 1988 .)
It is interesting to compare this process with the Australian Traveller experience. It might be noted that the word 'civilisation' first entered the language in the second half of the 18 th century (Danaher, 1995, p. 288) , coinciding with the settlement of Australia as a convict colony as well as with the emergence of disciplinary institutions (Foucault, 1995) as needing to be treated. This logic is pursued through the naturalising of sedentarismthe means through which this essentially pathological condition can be apprehended, made sense of and subjected to correction.
Pedagogies of mobility
As we discussed above, we have elected to focus on three key elements of sedentarism as conceptualised by McVeigh (1997) . These three elements are the processes by which people who are nomadic are essentialised (the boundary between 'nomadic' and 'sedentary' is fixed and unchanging); their nomadism is pathologised ('nomadic' is a marker of deficit and inferiority); and sedentarist policies and practices are naturalised (it is charitable common sense to help 'nomadic' people to become (re)settled in permanent locations).
In articulating three distinct pedagogies of mobility arising from McVeigh's (1997) conceptualisation and framed by our ongoing research with Australian show people, we have linked each pedagogy directly with one of the three elements of sedentarism identified above, as reflected in Table One I must be biased, because I think we have the best lifestyle. We have everything.
We have Australia's most beautiful places that we see every year. We have travelling, life, colour, movement, all in our world. We do things, we move, we have activities, we have a little taste of everything. We go to places where they do bungee jumping. We all try...whatever's the tourist spot in town, we go and have a look. We get to look at all this beautiful scenery, the countryside. We get to do all that, plus we can earn a living and do it. This is a powerful and proud articulation of the pleasures and benefits -including informal learning -of occupational travelling. It is noteworthy that the speaker argued 13 strongly that show life is full of variety, experience and excitement. Moreover, she represented the show people's lifestyle as being 'better' than that of 'most people', with 'so many advantages that people can't even conceive'. This representation suggests that this show person had a clear notion of her own identity and that of her fellow 'showies', and that that identity gave her a secure basis for learning and benefiting from the distinctive experiences of living and working on the show circuits.
The speaker also identified certain special characteristics that she ascribed to 'showies', and that by implication were the prerequisite of their enjoying the special advantages that she had already outlined:
We've got the drive, we're not scared to work. See, the thing is with our growing up is our form of doing things is that if it's broken, you fix it. You don't have to ask someone, you have to do it today. We're here for two days; we earn our money now; we do our jobs now. (Y4P5)
This statement functions to position the show people as a young, energetic, dynamic group of people, in contrast to the inbuilt conservatism of some business and government bureaucracies. According to this admittedly simplistic representation, the 'showies' are utilitarian and practical in their approach to life: 'if it's broken, you fix it'.
They are also task oriented and well organised, owing largely to the regularity with which they move from town to town. This regularity means that they must complete tasks here and now: 'It's always urgent'. Again, the assumption is that these are special characteristics of show people, and that they need to be recognised and celebrated, in place of others' less positive constructions of 'showies' as 'other'.
These discursive tactics of resistance (de Certeau, 1984) In the context of this complex set of skills, teaching about anti-sedentarism entails drawing attention to and celebrating the informal learning made possible -and necessary -by the show people's mobility, thereby throwing a positive rather than a negative light on the educational experiences pertaining to that mobility.
As we indicated above, teaching about anti-sedentarism entails also the anti-essentialist project of demonstrating that the 'nomadic' and 'sedentary' categories are contingent constructions rather than fixed and timeless 'common sense' occurrences. From this perspective, it is significant to note the multiple ways in which show people break down the seemingly essentialised and homogenised 'showie'-'non-showie' dichotomy. This is another way of contesting and subverting the sedentarist strategy of representing the show people as naturally and irredeemably 'marginal' and 'other' to 'normal'
Australians on account of their mobility, by demonstrating that the conceptual barrier on 15 which such a construction is predicated is actually a fluid and shifting set of discourses.
In that context, the show children made several references to the 'showie'-'local' division being fluid and temporary. A 12 year old girl asserted strongly, 'No, we travel around, because we're with the showmen' (Y2C4). She explained: 'We settled down for a while and went to school, and then mum got us correspondence and we started travelling again' (Y2C4). Her explanation of her situation indicates the transitional rather than the separate links between 'showie' and 'local'.
One boy, who stated that 'I've got a couple of friends who are locals' (Y1C5) but most of whose friends followed the show circuits, described at second hand the reverse transition from the 'showie' to the 'local' categories. He explained that 'my brother and I had a friend and he went off the show and he's a local...[and I don't know where he lives]' (Y1C5). Perhaps his concern at the loss of a friendship underlay his assertion that 'locals' 'can come back' to the show circuits, and his statement that 'I think a few of them' actually do so (Y1C5). Here this boy's discussion of 'showies' and 'locals' is tempered by his personal knowledge of someone who had traversed the boundary between those categories, and by his evident regret that this process had ended a valued friendship.
Another boy described at second hand the change from 'local' to 'showie' status, a change with a different outcome from the situation quoted in the previous paragraph. The second is highlighting the ways that, equipped with the skills and confidence arising from that informal learning, the show people move in and out of roles as 'showies' and 'locals'. Both these processes are avowedly anti-essentialist in design, as an explicit countering of the essentialisation identified above as a key component of sedentarism:
the first by disrupting the homology between 'formal education' and 'institutional place'
(and hence the implicit assumption that any learning that takes place informally in the home is not legitimate or valuable), the second by highlighting that the demarcations between 'nomadic' and 'sedentary' are blurred and often breached descriptors, rather than fixed and unchanging categories.
Teaching through anti-sedentarism
Teaching through anti-sedentarism may appear problematic in Australia, because of popular views about Travellers, especially show people, that are mentioned in passing in conversation in rural and regional towns, if not the cities. These views relate primarily to throwaway lines that are sometimes heard, for example, when the show people are in town (see also Broome with Jackomos, 1998 , pp. 2-3, Morgan, 1995 .
Researching the extent of these attitudes, how they are developed and the reliability of the evidence on which they are based could be informative in developing strategies for teaching through anti-sedentarism. It could be anticipated that comments might refer to the perceived fact that there is a high incidence of theft in the town when the show is passing through, during which time there is a need to ensure that valuables are secured.
These conversations tend not to be emotive or deliberately meant to cause damage, but
just state calmly what are believed to be the facts.
When groups such as show people move on a regular basis, their mobility can contribute to a lack of understanding between themselves and the fixed residents of a town. This is because there is often not the time to get to know people well or to make friendships before leaving for the next town. Prior to the establishment of the Queensland School for
Travelling Show Children in 2000, even show children acknowledged that it was not always worth making the effort to get to know children in the classroom where they spent several days before moving, because they would be unlikely to see those children
'for another year, and perhaps not even then' (Moriarty, Danaher, & Rose, 1998, p. 54 contributing to long-surviving attitudes that require teaching through anti-sedentarism to highlight the pathological set of circumstances based on questionable evidence and borne out in equally unsubstantiated fears and distrust.
Strangely juxtaposed against this context and acknowledged through our research in
Australia is the reality that show communities already have many dispositions that enable them to survive in a continually changing and uncertain world. As Australia is generally coming to terms with the casualisation of the workforce, the need to be futures-oriented and committed to lifelong learning, show communities have long needed to negotiate circumstances that made these attributes necessary for their continued survival. In 1998, while our research team was gathering data with another travelling community, a circus, it occurred to us to question why communities such as circuses and shows survived for so long. In the case of Australian show communities, show people themselves have recognised that they needed to be up-to-date in their thinking in terms of the types of entertainment that they provide. While some of the older attractions at shows might today have curiosity value, they are unlikely to attract the interest of large numbers of potential show visitors whose regular entertainment is located in a digital and electronic age. The response of show people to changes in the mainstream has been an important economic tactic that has served also to demonstrate their capacity to resist reduction to an essentialised and pathologised stereotype of mobility. This resistance is one example of teaching through anti-sedentarism, noted in And you've got to pick them up, and pinpoint certain skills and go for them, and get them up to speed on those things. (Danaher, Hallinan, & Rose, 1998, p. 155) Even though this teacher was unaware of the significant changes that were to occur with the delivery of education to Queensland show children in the future, the show school has gone much further than this teacher was suggesting. The School has done this by having the children withdrawn from their previous situation on a continuous basis so that, Teaching towards anti-sedentarism
In this subsection, we deal explicitly with the ways in which sedentarist values and attitudes have been naturalised. In order for any ideology to be effective, it needs to cross a threshold of credibility to the point where it becomes accepted as common sense -the way in which things naturally are. Such common sense has historically informed ideologies associated with gender and race: 'men are naturally stronger and more rational than women and are therefore suited to be head of the household'; 'white people are inherently more civilised and better capable of governing societies than are black people'. Anti-sexist and anti-racist education has explicitly sought to confront these naturalised assumptions and stereotypes. As a corollary, an anti-sedentarist curriculum So there is an evident demand, in this context, to develop curriculum projects that engage with the different experiences of mobility: their histories, cultural contexts, threats and opportunities. There is an equivalent need to develop theoretical models that assist in making sense of these different experiences: anti-sedentarism, we suggest, makes a contribution to one such model.
Anti-sedentarism provides a framework for recognising that there is no one normal or natural mode of life rooted in a fixed geographical location. Rather, life is experienced contingently as people take on roles that, depending on circumstances, might be characterised as more or less nomadic/sedentary. Within this context, anti-sedentarism emphasises the urgency of developing ideas, policies and practices that are able to accommodate this contingency, this shift in roles and forms of mobility, this denaturalisation of the construction of mobility as 'deviant' and 'deficit'.
Implications
To this point in the paper, we have: Accordingly we turn now to examine the implications for policy actions of these pedagogies of mobility and the elements of sedentarism that they help to resist. , 2002) . Instead, it is an exercise intended to identify potential policy implications of the three identified elements of anti-sedentarism as seen through the lens of this policy document.
In relation to the disruption of sedentarism, we commend the report's definition of mobility:
Mobility has the potential to impact either positively or negatively on student learning outcomes where:
 a student has more than two moves in three years; or  patterns of family movement involve students in relocating schools for periods of time when they do not attend school. (p. 26)
We consider the explicit acknowledgment that mobility can 'impact…positively…on student learning outcomes' a welcome counternarrative to generations of constructions of mobility as 'deficit' and 'deviant'. At the same time, we note with some concern the report's comment that most of the literature surveyed defined mobility in terms of 'stipulat[ing] a specified number of moves within a specified period' (appendices, p. 3),
and that 'the working definition of mobility' used in the report was: '"A mobile student is one who moves school more than twice in a three year period"' (appendices, p. 3).
Instead of valuing mobility as a millennia-old and legitimate lifestyle, the report's focus on prespecifying a 'benchmark' of mobility in terms of numbers of moves retains implicitly sedentarist thinking, with fixed residence still the norm and mobility the aberrant case. This is despite the report's recognition that:
Mobile students are frequently compared with 'settled', 'stable' or 'sedentary' students, and thus categorised according to a deficit model. By default, a mobile student must be 'unsettled' or 'unstable'. (Appendices, p. 2) With regard to dialogue about sedentarism, we applaud the consultations by the authors of Changing Schools with a large number and wide range of stakeholders in student mobility. This number and range were reflected in their interviews with students, parents and teachers in several Australian states and territories. A prerequisite for dialogue is attentiveness to the voices of 'the other'. While the report reflected an awareness of multiple manifestations of mobility, and an acknowledgment that 'there are many factors needing to be taken into account before any definitive claim can be made' about the impact of such mobility on learning, the conflation of this acknowledgment with a reference to 'a diverse range of studies into the problem of student mobility' (Appendices, p. 19) reflects the ease with which slippage into the dominant discourse of mobility as 'deficit' and 'deviant' occurs. This slippage makes the project of dialogue about sedentarism both more difficult and more urgent.
In relation to difference and sedentarism, the report engaged with several forms of and reasons for student mobility, including 'Australian Defence Force mobility' (Appendices, pp. 9-11), 'Indigenous mobility' (Appendices, pp. 11-12) and 'Other categories of mobility' (Appendices, pp. 12-13). At the same time, we find disturbing evidence of the resilience of 'deficit' constructions of student mobility in that engagement. For example:
While studies have been done of young children living in Dutch barges and nomadic pastoralists in African countries, these studies would seem to be less relevant to this particular project than some other categories of mobile groups because of the particularity of the occurrences. The main intent of such studies perhaps lies in demonstrating the breadth and diversity of the nomadic experience.
(Appendices, p. 13)
We deprecate this somewhat offhand reference to these international studies of occupational Travellers and nomads (Scholten, 2000 , Umar & Tahir, 2000 . More broadly, we assert that 'demonstrating the breadth and diversity of the nomadic experience', rather than being an 'optional extra', is in fact central to the project of valuing the difference(s) of student mobility and hence to the project of antisedentarism.
In sum, therefore, the implications for policy actors of the pedagogies of mobility and the anti-sedentarist project that we have elaborated in this paper are threefold:
 The need to engage in fundamental and ongoing disruption of the assumptions and practices that conceive and operationalise sedentarism;
 The need to develop dialogue with multiple participants and stakeholders in mobility and sedentarism;
 The need to map and celebrate difference as manifold forms of mobility.
